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Organisation talk: Four critical questions

1. Which motivations are short-lived and which yield sustainable effects?

2. Which basic processes account for variation in students’ and teachers’ 

motivation and well-being? 

3. What are the critical dimensions of a motivating teaching/leadership 

style?

4. What can individuals do to steer their own functioning and mental health?  



Prof. Dr. Edward Deci Prof. Dr. Richard Ryan

Self-Determination Theory

Prof. Dr. Bart Soenens

The development of a systematic program of research is 

only possible due to efforts of multiple collaborators!  
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Self-determination Theory: Characterization

- Organic development – 6 mini-theories

- Broad theory on full functioning - diverse topics

 Motivation 

 Basic needs

 Identity development & values

 Emotion regulation

 Nurturing and harmful socialization

 Awareness

- Cross-fertilization with other theories and literatures (e.g., perfectionism, 

achievement goals, identity profiles, etc.)

Vansteenkiste, M., Niemiec, C., & Soenens, B. (2010).The development of the five mini-theories of Self-Determination Theory: An historical overview,

emerging trends, and future directions. In T. Urdan & S. Karabenick (Eds.). Advances in Motivation and Achievement, vol. 16: The Decade Ahead.

Bingley, UK: Emerald Publishing.



Let’s start with a daily life example



At home

Dialogue between parent and 5-year old child (Lucy) 

Please take the role of the child



• Lucy: No, I don’t like fish! 

• Wendy: Come on, you don’t need to exaggerate! It is just a small piece of 

fish!

• Lucy: No!!! This is really a big piece, look! 

• Wendy: Lucy, we are not going to discuss this again. If you don’t eat your

fish, you won’t get a desert!

• Lucy: This is not fair! You try to bribe me! You don’t like to eat red 

cabbage yourself!

• Wendy: We don’t eat red cabbage today. We do eat fish. And you don’t

need to shout so loud and to make such a fuzz, you act like a baby. You

could already have eaten this piece three times. So, get started!  

• Lucy: I must, I must … I must do a thousand things here. You always want 

to be the boss! (and Lucy runs away from the kitchen table)

• Wendy: Well, i’m really disappointed you cannot show any respect for my

cooking! You don’t deserve a desert! 



In the classroom

Dialogue between teacher and 7-year old Cesar

Please take the perspective of Cesar



•Cesar: Teacher, teacher, I found a book on astronauts and the earth at home!

•Teacher: Great! Is there something you find interesting? 

•Cesar: Yes, a lot! I read something about the planets we learned about yesterday! And 

also there are beautiful pictures of the earth!

•Teacher: That seems like a fascinating book! Do you think the other children may also 

find it an interesting book? 

•Cesar: For sure! 

•Teacher: So, why don’t you make copies of a few pages and you explain the other 

children what you find particulary interesting? What do you think? 

•Cesar: Great! But do you think I’m capable to explain these things to the class? You 

are the teacher, no? 

•Teacher: Well, we could together go over a section you find interesting and I could 

explain things a little more if you think that would be helpful. 

•Cesar: Ok, good. When can we sit down to go over it? 



Why is this one conversation alienating and the other

energizing? 

Question 1

Which motivations are short-lived and which yield

sustainable effects? 



Statement: 

The more a student is motivated, the better!

1. I agree

2. I disagree 

3. It depends



Why do you do your homework English?

‘because otherwise I 

am not allowed to go 

to the soccer training’

‘because my teacher 

will be disappointed if I 

don’t do so’

‘because I should act 

as a good girl’

‘because I would feel 

guilty for not doing so’

‘because I think

English is important if I 

want to travel abroad’

‘because I will need

English on my future

job’

‘because English is 

my favourite

language: I love to

speak it’

‘because I’m curious

to find out if Dutch is 

very different from

English’

Fascination, 

pleasure, interest

Insight, meaning, 

incremental value
Punishment, reward, 

expectation

Shame, guilt,

self-worth

External pressure Internal pressure Personal meaning Curiosity

MUST-ivation

Controlled motivation
WANT-ivation

Autonomous motivation



Researcher Lecturer
Community 

service Leader

Role-specific motivation



Fascination, pleasure, 

interest
Insight, sense, 

meaning
Punishment, reward, 

expectation

Shame, guilt, 

self-worth

because my 

colleagues /  

collaborators expect 

me to do so’

‘because they will 

only evaluate me 

positively if I do so’

‘‘because I would 

feel guilty if I didn't 

do it’

‘because I have to 

prove myself that I 

am an effective 

leader’

‘because I find it 

important to do so’

‘because my support is 

critically important for 

the success of my 

collaborators’

‘because I think it’s 

fascinating to find new 

methods to guide 

others in the best 

possible way’

‘because I like doing 

this”

Why do you take on a leadership role? 

‘because taking good 

care of others is part of 

my personal values’

‘Because my support 

contributes to the 

growth of my 

collaborators’

‘

Harmony, 

value-based

External 

pressure

Internal

pressure
Personal meaning CuriosityHarmony

Not all activities are intrinsically motivated; yet, even hard or boring activities

can be enacted willingly, depending on the felt ownership or internalisation of 

the underlying regulation



External

pressure

Internal

pressure

Personal 

meaning
CuriosityHarmony

Work Home

Researcher Teacher
Community 

service
Leader

Although one can fully endorse different single 

roles, the critical question is whether they are well-

anchored and synthesized into a harmonious 

whole.



Study 1:

Motivation for learning English

Vansteenkiste, M., Zhou, M., Lens, W., & Soenens, B. (2005).  Experiences of autonomy and control among Chinese learners: Vitalizing or 

immobilizing? Journal of Educational Psychology, 97, 468-483.

- N = 153 

• M Age= 23.8 year

• 62% female

- Outcomes:

• Self-regulation strategies

• Exam results

• Drop-out



Motivation for Attending English course

“Wantivation”

“Mustivation”

Concentration

Time management

Performance

Active class

behavior

.24**

.22**

.41**

.21**
-.39**

-.37**

Vansteenkiste, M., Zhou, M., Lens, W., & Soenens, B. (2005).  Experiences of autonomy and control among Chinese learners: Vitalizing or 

immobilizing? Journal of Educational Psychology, 97, 468-483.

Drop-out

.25**



Study 2:

Motivation to adhere to the corona-measures

- N = 45.975

• M Age= 50.42 year

• 71% female

- Outcomes:

• Self-reported adherence

• Self-reported defiance

Morbée, S., Vermote, B., Waterschoot, J., Dieleman, L., Soenens, B., Van den Bergh, O., ... & Vansteenkiste, M. (2021). Adherence to COVID-19 

measures: The critical role of autonomous motivation on a short-and long-term basis. Motivation Science



Self-reported

adherenceWant-ivation

‘Must’-ivation

b = .08**/.04* 

b = .33**/.13**

Defiance

b = -.32**/-.18**

b = -.10**/-.04*

Motivation corona measures

Morbée, S., Vermote, B., Waterschoot, J., Dieleman, L., Soenens, B., Van den Bergh, O., ... & Vansteenkiste, M. (2021). Adherence to COVID-19 

measures: The critical role of autonomous motivation on a short-and long-term basis. Motivation Science



Study 3:

The benefits of autonomous motivation for one’s

motivating teaching

- N = 357

• M Age= 43.90 year

• 43% male

- Outcomes: (De)motivating 

teaching style

Vermote, B., Aelterman, N., Beyers, W., Aper, L., Buysschaert, F., & Vansteenkiste, M. (2020). The role of teachers’ motivation and mindsets in predicting a (de)motivating teaching

style in higher education: A circumplex approach. Motivation and Emotion, 44, 270-294.



Vermote, B., Aelterman, N., Beyers, W., Aper, L., Buysschaert, F., & Vansteenkiste, M. (2020). The role of teachers’ motivation and mindsets in predicting a (de)motivating

teaching style in higher education: A circumplex approach. Motivation and Emotion, 44, 270-294.



Motivation

 Quality of motivation matters: want-ivation vs. must-ivation

 Applicable
 Across populations: teachers and students

 Across behaviors and life domain

 Benefits radiate to people’s interpersonal functioning (e.g., teaching 

style)

Vansteenkiste, M., & Ryan, R. M. (2013). On psychological growth and vulnerability: Basic psychological need satisfaction and need frustration as an 

unifying principle. Journal of Psychotherapy Integration, 3, 263-280

Question 1

Which motivations are short-lived and which motivations yield a 

durable effect? 



Given the multiple benefits associated with autonomus

motivation, which factors serve to energize motivation? 

Question 2

Which basic processes help to account for variation in 

students’/teachers’ motivation and well-being? 



A. I agree

B. I disagree 

C. It depends

Proposition: Well-being/motivation recipes

There is no single well-being/motivation recipe that works for 

every teacher or student: what is growth-conducive for one

person forestalls the growth of another person



Extreme 

universalism

Extreme

relativism

“There is no room for 

variation. All individuals

benefit / suffer from the 

same growth-conducive or 

growth-impeding 

circumstances”

“There is no room for 

universalities. The effect of 

a (de)motivating practice 

depends on the

teacher’s/student’s

personality, age, cultural 

background, situation etc.” 



Which needs meet the following criteria?

Psychological 

instead of 

physiological

Inherent instead 

of acquired

Essential instead 

of trivial 

Universal 

instead of 

culture-bounded

Vansteenkiste, M., Ryan, R. M., & Soenens, B. (2020). Basic Psychological Need Theory: Trends, critical themes, and future directions. Motivation and

Emotion, 44, 1-31.



Autonomy

Sense of pressure and 

conflict
Sense of volition and 

psychological freedom

Satisfaction Frustration

Relatedness

Sense of rejection and 

loneliness
Sense of connection 

and care

Competence

Sense of failure and 

inadequacy
Sense of effectiveness

Vansteenkiste, M., & Ryan, R. M. (2013). On psychological growth and vulnerability: Basic psychological need satisfaction and need frustration as an 

unifying principle. Journal of Psychotherapy Integration, 3, 263-280



OUTCOMES

Growth, engagement, 

resilience, well-being

“the best”

NEED-BASED 

EXPERIENCES

Psychological need 

satisfaction

Passivity, aggression, 

resistance

“the beast”

Psychological need 

frustration

Ryan, R. M., Deci, E. L., & Vansteenkiste, M. (2016). Autonomy and autonomy disturbances in self-development and psychopathology: Research on 

motivation, attachment, and clinical process. In D. Cicchetti (Ed), Developmental psychopathology (Vol 1, pp. 385-438). Hoboken, NJ: John Wiley & Sons Inc.

http://www.google.be/url?sa=i&rct=j&q=&esrc=s&frm=1&source=images&cd=&cad=rja&docid=eI50vsPQ_jAw0M&tbnid=_uDF81dCqnbHJM:&ved=0CAUQjRw&url=http://nl.123rf.com/photo_9187144_abstracte-3d-illustratie-van-vergif-fles-met-tabletten.html&ei=FDFAUsj9E4O50QXQ_YDIDQ&bvm=bv.52434380,d.d2k&psig=AFQjCNEfccLCKDi5mSn-1cvGStjLhGVmug&ust=1380024971627565






Study 4:

Psychological need satisfaction and frustration in 

Belgium, Peru, China, USUS

N = 298

Peru

N = 244

Belgium

N = 200

China

N = 309

Chen, B., Vansteenkiste, M., Beyers, W., Boone, L., Deci, E. L., Duriez, B. Lens, W., Matos, L., Mouratidis, A., Ryan, R. M., Sheldon, K. M., Soenens, B., 

Van Petegem, S., & Van der Kaap-Deeder, J., Verstuyf, J (2015). Basic psychological need satisfaction, need frustration, and need strength across four 

cultures. Motivation and Emotion, 39, 216-236.

http://www.google.be/url?sa=i&rct=j&q=&esrc=s&frm=1&source=images&cd=&cad=rja&docid=U7OzuUwU5oBLnM&tbnid=jsg_HaKqzEbeOM:&ved=0CAUQjRw&url=http://theartserver.org/artikels/2011/11/28/in-belgie-de-week-van-de-friet-in-nederland-het-grote-frietboek/&ei=YgFBUqi3LIPbswbQz4GwDg&bvm=bv.52434380,d.ZGU&psig=AFQjCNGIgCF7gpdNX-oj6u03b3n7OY3yIw&ust=1380078212882323


6-factor model, tested in four countries: CFI = .97; RMSEA = 0.03: SRMR = 0.04

Basic Psychological Need Satisfaction and Frustration Scale (BPNSFS)



Need

satisfaction

Life 

satisfaction

Need

frustration

Vitality

Depressive

symptoms

..51**

..73**

..60**

.-.19**

Chen, B., Vansteenkiste, M., Beyers, W., Boone, L., Deci, E. L., Duriez, B. Lens, W., Matos, L., Mouratidis, A., Ryan, R. M., Sheldon, K. M., Soenens, B., 

Van Petegem, S., & Van der Kaap-Deeder, J., Verstuyf, J (2015). Basic psychological need satisfaction, need frustration, and need strength across four 

cultures. Motivation and Emotion, 39, 216-236.

Structural model



No! 

SDT’s universality claim: 

Do the effects of need satisfaction and frustration depend on..

Cultural

background

Need differences

(e.g. need

desire)

Chen, B., Vansteenkiste, M., Beyers, W., Boone, L., Deci, E. L., Duriez, B. Lens, W., Matos, L., Mouratidis, A., Ryan, R. M., Sheldon, K. M., Soenens, B., 

Van Petegem, S., & Van der Kaap-Deeder, J., Verstuyf, J (2015). Basic psychological need satisfaction, need frustration, and need strength across four 

cultures. Motivation and Emotion, 39, 216-236.



Study 5:

Need-based experiences during pandemic times:

The motivationbarometer.com

• Large-scale, online study: 

N = 374534

• 102 waves

• Policy instrument

• Diverse topics: motivation, 

well-being

Vermote, B., Waterschoot. J., Morbe ́e, S., Van der Kaap-Deeder, J., Schrooyen, C., Soenens, B., Ryan, R., & Vansteenkiste, M. (2021). Do psychological

needs play a role in times of uncertainty? Associations with well-being during the corona crisis. Journal of Happiness Studies, 23(1), 257-283.



A. Autonomy

B. Relatedness

C. Competence

Question:

Which basic psychological needs was most heavily threatened

during the pandemic?



www.motivationbarometer.com

Time-based variation in needs



Study 6:

A dynamic approach towards basic need experiences

• N = 82
M age = 12.45 years

42% female

• 3 measurement moments

• Weekly assessments

Vandenkerckhove, B., Soenens, B., Van der Kaap-Deeder, J., Brenning, K., Luyten, P., & Vansteenkiste, M. (2019). The role of weekly need-based experiences

and self-criticism in predicting weekly academic (mal)adjustment. Learning and Individual Differences, 69, 69-83.



Need satisfaction

Week-tot-week
verschillen

Tussen-persoons
verschillen

Vandenkerckhove, B., Soenens, B., Van der Kaap-Deeder, J., Brenning, K., Luyten, P., & Vansteenkiste, M. (2019). The role of weekly need-based experiences

and self-criticism in predicting weekly academic (mal)adjustment. Learning and Individual Differences, 69, 69-83.

Weekly variations in need-based experiences



Need-experiences  

 Growth-conducive process and vulnerability factor

 Universal role

 Moving beyond a symptomatic approach of well-being in a 

monitoring system

 Dynamic process

Vansteenkiste, M., & Ryan, R. M. (2013). On psychological growth and vulnerability: Basic psychological need satisfaction and need frustration as an 

unifying principle. Journal of Psychotherapy Integration, 3, 263-280

Question 2

Which processes helps to account for variation in children’s

‘bright’ and ‘dark’ functioning?





Given the multiple benefits associated with need 

satifaction and vulnerabilities associated with need 

frustration, another cricial question is emerging:

Question 3: 

What are the critical dimensions of a motivating

teaching/leadership style?  



Autonomy support 

relative to control

Relatedness support 

relative to neglect

Structure relative to 

chaos



Autonomy-supportive style

Child perspective:

Feelings, suggestions, interests

Attuning to and nurturing of 

psychological needs

Curiosity, openess, flexibility 

Detailed description

Perspective taking, choice, 

rationale, inviting language

Style

Starting point

Experience among

teachers/students

Building blocks 

Basic attitude

http://www.google.be/url?sa=i&rct=j&q=&esrc=s&source=images&cd=&cad=rja&uact=8&ved=0ahUKEwiKscus0NnOAhUJaRQKHUWPBNUQjRwIBw&url=http://fotodatabank.seniorennet.be/detail.php?fotoID%3D14151%26cat%3D448&psig=AFQjCNEH-eE3rMIH3FJO4qOFFQRlitoAVA&ust=1472113503296234


But nurturing socialization involves more than being 

autonomy-supportive and refraining from putting 

pressure?!



Autonomy support 

relative to control

Relatedness support 

relative to neglect

Structure relative to 

chaos



But  ….

does autonomy support not turn into unlimited 

freedom? 



Controlling environment

Autonomy supportive 

environment

Lack of structure 

= chaos

Structure 

= guidance

Autonomy-supportive socialization does not imply that

a) … individuals are left by themselves to make progress, as if they 

need to figure out things independently 

b) .. socializing agents can’t set any rules and norms, as if individuals

need to enjoy unlimited freedom



Style Structure

Starting point

Experience among children

Building blocks 

Basic attitude

Strengths, skills, and potential of 

the child

“I am getting better” - Competence

Informational feedback, 

expectation setting, desired help, 

challenge

Proces focus, trust, 

progress-oriented

Structure: General description

http://www.google.be/url?sa=i&rct=j&q=&esrc=s&source=images&cd=&cad=rja&uact=8&ved=0ahUKEwiKscus0NnOAhUJaRQKHUWPBNUQjRwIBw&url=http://fotodatabank.seniorennet.be/detail.php?fotoID%3D14151%26cat%3D448&psig=AFQjCNEH-eE3rMIH3FJO4qOFFQRlitoAVA&ust=1472113503296234


How get autonomy support and structure combined?

A helicopview on (de)motivating socialization



Study 7

• Design = correlational

• Secondary school teachers

(mean age = 41.18 y)

• N = 846

• 39% male

• Design = correlational

• Secondary school students

(mean age = 14.57 y)

• N = 1735

• 44% boys 

Aelterman, N.*, Vansteenkiste, M.*, Soenens, B., Fontaine, J., Haerens, L., Delrue, J., & Reeve, J. (in revision). Towards a fine-grained understanding of

the components of need-supportive and need-thwarting teaching: The merits of a gradual approach. (* equal contributions). Journal of Educational

Psychology



Situatie: Een fout antwoord

U stelt een vraag tijdens de les. Een student geeft een deels fout antwoord. U…

… geeft zelf het juiste antwoord en gaat verder met de les. U verspilt geen verdere 

energie.

1   2   3   4 5   6   7

… stelt enkele bijvragen en gidst de groep richting een correct antwoord. 1   2   3   4 5   6   7

… toont interesse in hoe de student aan zijn antwoord komt. 1   2   3   4 5   6   7

… benadrukt dat, als ze een juist antwoord willen geven, ze toch iets dieper moeten 

nadenken.

1   2   3   4 5   6   7

Autonomie-

ondersteuning

Controle

Chaos

Structuur



What is the global structure that emerges?

Identifying critical areas

Aelterman, N.*, Vansteenkiste, M.*, Soenens, B., Fontaine, J., Haerens, L., Delrue, J., & Reeve, J. (in revision). Towards a fine-grained understanding of

the components of need-supportive and need-thwarting teaching: The merits of a gradual approach. (* equal contributions). Journal of Educational

Psychology



Autonomy 

support

Control

Chaos

Structure

MDS-findings teachers



Towards more refined insight:

Distinguishing different « subareas »

Aelterman, N.*, Vansteenkiste, M.*, Soenens, B., Fontaine, J., Haerens, L., Delrue, J., & Reeve, J. (in revision). Towards a fine-grained understanding of

the components of need-supportive and need-thwarting teaching: The merits of a gradual approach. (* equal contributions). Journal of Educational

Psychology



Participative

Autonomy 

support

Control

Chaos

Structure

Guiding

Clarifying

Attuning

Awaiting

Abandoning

Domineering

Demanding

MDS-findings teachers



Does this graphical insight in the distance between

different need-supportive and need-thwarting

practices yield some benefits? 

Yes, a number of conceptual issues can be

resolved

Aelterman, N.*, Vansteenkiste, M.*, Soenens, B., Fontaine, J., Haerens, L., Delrue, J., & Reeve, J. (in revision). Towards a fine-grained understanding of

the components of need-supportive and need-thwarting teaching: The merits of a gradual approach. (* equal contributions). Journal of Educational

Psychology



Issue 1: 

Is autonomy support at odds with structure? 

• No! They are even closely situated next to each other! 

• Yet, there is some differentiation

Aelterman, N.*, Vansteenkiste, M.*, Soenens, B., Fontaine, J., Haerens, L., Delrue, J., & Reeve, J. (in revision). Towards a fine-grained understanding of

the components of need-supportive and need-thwarting teaching: The merits of a gradual approach. (* equal contributions). Journal of Educational

Psychology



Participative

Autonomy 

support

Control

Chaos

Structure

Guiding

Clarifying

Attuning

Awaiting

Abandoning

Domineering

Demanding

MDS-findings teachers



Issue 2:

Can structure turn into control? 

• Yest, but not necessarily!  

• Yet, there is some differentiation

Aelterman, N.*, Vansteenkiste, M.*, Soenens, B., Fontaine, J., Haerens, L., Delrue, J., & Reeve, J. (in revision). Towards a fine-grained understanding of

the components of need-supportive and need-thwarting teaching: The merits of a gradual approach. (* equal contributions). Journal of Educational

Psychology



Participative

Autonomy 

support

Control

Chaos

Structure

Guiding

Clarifying

Attuning

Awaiting

Abandoning

Domineering

Demanding

MDS-findings teachers



What is critical is that we do not consider need-

supportive and need-thwarting practices as distinct 

categories but instead adopt a more gradual 

approach

Vansteenkiste, M., Aelterman, N., Haerens, L., & Soenens, B. (2019). Seeking stability in stormy educational times: A need-based perspective on

(de)motivating teaching grounded in self-determination theory. In E. N. Gonida & M. S. Lemos (Eds.) Advances in Motivation and Achievement, vol. 20:

Motivation in Education at a Time of Global Change: Theory, Research, and Implications for Practice (pp. 53-80). Bingley, UK: Emerald Publishing



Rated teaching quality by students

Participative

Guiding

Clarifying

Attuning

Awaiting

Abandoning

Domineering

Demanding



Need-supportive/motivating style:   

 Multiple dimensions 

 Refinement & differentiation (cfr. circumplex model) => profiling

 Causal impact (cfr. experimental work)

 Applicable across different roles

Question 3

What are the critical dimensions of a need-supportive and 

motivating style? 



Teaching compass

Need 

satisfactions & 

motivation 

lecturer

Leadership compass

Guidance compass



Inspiring keynotes

Personalised scans

Tailored couseling

Workshops



Question 4

Although the social context plays a critical role in 

fostering growth, what can individuals themselves do to

facilitate and optimize their mental health? 

The case of need crafting



Need crafting

- Role of basic needs:

 Input perspective

 Propensities underlying proactivity

- Conceptualisation: three layers and components

 Knowledge

 Awareness 

 Action

- Development: 

 Emerging, developmental capacity/skill

 Speaks to our resilient nature



Can we develop an effective training program to foster

need crafting? 

Some promising findings of a 7-day e-health

intervention



Study 8:

Testing the effectiveness of an e-health intervention 

program: Life craft

• Intervention study

• During pandemic times

• N = 725 participatns

• Mean age = 51 years

• Four waves

Laporte, N., Van den Bogaard, D., Brenning, K., Soenens, B., & Vansteenkiste, M. (2022). Testing an on-line program to foster need crafting during the COVID-19 pandemic: 

Effects on need-based experiences and mental health. Current Psychology.



LIFECRAFT
HET HEFT IN EIGEN HANDEN NEMEN

Awareness Action+Knowledge +

Laporte, N., Van den Bogaard, D., Brenning, K., Soenens, B., & Vansteenkiste, M. (2022). Testing an on-line program to foster need crafting during the COVID-19 pandemic: 

Effects on need-based experiences and mental health. Current Psychology.



https://moodspace.be/nl/samen-sterk

Psycho-educational

component

Daily challenges / 

homework

1) Wanneer voel jij jou Autonoom, verBonden of 
Competent?

2) Stel een actieplan op

• Wat ga je doen?

• Wanneer ga je dit doen?

• Met wie ga je dit doen?

• Waar ga je dit doen?

Concrete action planInspiring testimonials

https://moodspace.be/nl/samen-sterk


Behoeftebevrediging BehoeftefrustratieBehoefte-Crafting

Effects intervention among adults

Laporte, N., Van den Bogaard, D., Brenning, K., Soenens, B., & Vansteenkiste, M. (2022). Testing an on-line program to foster need crafting during the COVID-19 pandemic: 

Effects on need-based experiences and mental health. Current Psychology.



Effects intervention among students
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Need-crafting

 Developmental skill – emerging capacity 

 E-health intervention = promising
 Identifying critical conditions to maximize effect

 Blended approach: physical counselling & e-health 

 Proactive role
(1) Selection of activities, environments, and relational partners = crafting

(2) Handling of need-thwarting circumstances e.g., negotiation as a coping 

strategy (Flamant et al., 2022)

(3) Interpretation of environment (Soenens et al., 2018)

Question 4

What can individuals do to steer their own functioning and mental 

health?




